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Curriculum, Equality, Inclusion 

 

Teacher training 

Teacher training activities may help your teachers feel supported. You 
might also consider activities that support teachers to reflect on their 
own values around the subject and consider ways to present an 
unbiased and evidence-based curriculum to pupils. 
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Reading resources 
 

• Every school has a legal duty to eliminate discrimination – Paul 
Whiteman, NAHT 
 

• Overview of discrimination in education – Citizens Advice 
 
 

• Extracts from https://www.gov.uk/guidance/plan-your-relationships-
sex-and-health-curriculum#creating-an-inclusive-classroom 
(published September 2020) 
 

• Institutional racial discrimination in schools:  Jake Shepherd, Amy 
Norman (PUBLISHED: 26 June 2020. Available at: 
https://www.smf.co.uk/commentary_podcasts/institutional-racial-
discrimination-in-schools/) 
 
 

• Schools in England told not to use anti-capitalist material in 
teaching – Mattha Busby, Guardian September 24th 2020 

 

 

 

 

 

  



3 
 

Reading 1: 

Every school has a legal duty to eliminate 
discrimination 

 

NAHT general secretary Paul 
Whiteman writes for The 
Sunday Times, 7th April 2019 

 

 

 

 

 

I have thought very carefully about what NAHT should say about the protests we have seen 
outside some schools recently. 

NAHT is a school leaders’ union. What we say matters because we represent leaders in the 
majority of schools in England, Wales and Northern Ireland. At the majority of these schools, 
there are no protests. 

In the small number of schools where protests have taken place, some teachers have been 
threatened with physical harm and some children have been left scared to visit school. 

Schools should be a place of safety and calm, and everyone in the community has a duty to 
create and preserve that atmosphere. Protests do nothing to help schools achieve their 
public duty or create the conditions children need to learn. The protests are irresponsible, 
and they should stop. 

The fundamental British values of democracy, the rule of law, individual liberty and mutual 
respect and tolerance of those with different faiths and beliefs are enshrined in law. 

Those values are a fact, not a choice. 

So, let’s look at what the law says. 
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The Education Act requires schools, ‘as part of a broad and balanced curriculum, to promote 
the spiritual, moral, cultural, mental and physical development of pupils and of society.’ 

The Equality Act requires schools to have ‘due regard to the need to eliminate discrimination 
and other conduct that is prohibited by the Act. Schools must foster good relations between 
people who share a protected characteristic and people who do not.’ 

Protected characteristics, according to the law, are - race, disability, sex, age, religion or 
belief, sexual orientation, pregnancy and maternity and gender reassignment. 

The Equality Act says that schools should eliminate discrimination by promoting tolerance 
and friendship and by sharing an understanding of a range of religions or cultures. 

Each of the protected characteristics I have listed are of equal status. The law does not 
permit schools to pick which ones it educates pupils about. All of them must be included. 

To some people this is unpalatable. 

These people would prefer that some of the protected characteristics are not spoken about 
in school, or that if they are, this is restricted to a slot in the timetable that some pupils can 
be excused from. 

In Birmingham, it is unpalatable to some people that different kinds of family set-ups are 
being discussed in front of children. 

But the Equality Act places a legal obligation on primary schools to talk to pupils about the 
differences between themselves and their peers. They will also be taking the recommended 
whole-school approach, embedding equality and other British values throughout the school 
day. This means it is nearly impossible for adults who object to this information being shared 
to be confident that some children will not hear it. 

But the law is the law. In fact, the law that permits a person to follow their chosen religion or 
hold a belief without being discriminated against is the same law that protects someone 
else’s sexual orientation, or disability, or race. 

Whatever protected characteristics a person has, the law says they have the right not to be 
discriminated against, just as they have the responsibility not to question the legal rights of 
anyone else. 

When that starts happening, peoples’ beliefs are exposed as nothing more than 
discrimination. 

Children are not born with opinions or beliefs already hard-wired into them. Over time, their 
environment establishes their values. 

When what is said in their home environment is different to what is being said at school, then 
this can be confusing. However, the law expects schools to help pupils understand that while 
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different people may hold different views about what is ‘right’ and ‘wrong’, all people living in 
Britain are subject to its law. 

A school’s ethos and teaching should support the rule of civil and criminal law and schools 
should not teach or omit anything that undermines it. 

This is important because all children have a right to go home to whatever family they have 
without being forced to question whether their home life is any less loving or safe or proper 
than their friends’ families just because they look, or sound or seem different. 

My hope is that anyone reading this article will take away these key messages: 

If you are teaching content about equality that you know some people will find challenging, 
do not feel pressured to stop - you are only doing your duty to foster good relations in the 
community you serve. 

If you are unhappy about what pupils are learning in school, ask yourself whether protesting 
at the gates is eliminating or promoting discrimination. 

If you are policy-maker and you are able to offer support and clarity where it is needed, then 
you should do so. 

Everyone should ask themselves, are they in favour of eliminating discrimination? 

Everyone should say yes, and act accordingly. 

It is not just what the law says, it is the right thing to do.  

First published 04 June 2019 
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Overview of discrimination in education 
https://www.citizensadvice.org.uk/family/education/discrimination-in-
education/overview-of-discrimination-in-education/ 
If you’re treated unfairly by an education provider like a school, college or a 
university and it’s because of who you are, it may be unlawful discrimination. 
If you’ve experienced unlawful discrimination, you may be able to do 
something about it. 

Identifying discrimination in education 
The law which says you mustn’t be discriminated against is called the Equality Act 
2010. Discrimination which is against the Equality Act is unlawful. This means you 
can take action in the civil courts. 

You can follow these steps to check whether unlawful discrimination has taken 
place: 

• why you are being treated unfairly - unfair treatment only counts as unlawful 
discrimination if it's for certain reasons 

• who is treating you unfairly - unfair treatment only counts as unlawful 
discrimination if it's carried out by certain people 

• what's the unfair treatment you’ve experienced - only certain types of 
behaviour count as unlawful discrimination 

• how is the treatment unfair - there are different types of unlawful 
discrimination. 

Who’s treating you unfairly? 
The following education providers mustn’t discriminate against you: 

• schools 
• further education institutions like colleges 
• higher education institutions like universities 
• teachers or staff employed by the school, college or university 

You have the right not be discriminated against if: 

• you’re a pupil or a student 
• you’re applying to become a pupil or student 
• you’re a former pupil or student 

Schools 
The Equality Act applies to all schools, it doesn’t matter if the school is publicly 
funded or if it’s a private school. This includes: 

• schools maintained by a local authority 
• other state funded schools 
• special schools not maintained by a local authority 
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• independent or private schools 
• pupil referral units 

 

 

Why are you being treated unfairly? 
It’s only unlawful discrimination under the Equality Act if an education provider treats 
you unfairly because of: 

• disability 
• gender reassignment 
• pregnancy or maternity 
• race 
• religion or belief 
• sex 
• sexual orientation 

The Equality Act calls these things protected characteristics. 

What about age? 
It’s not unlawful for schools to discriminate against you because of your age. 
Colleges and universities mustn’t discriminate against you because of your age but 
only if you’re 18 or over. 

What’s the unfair treatment? 
The Equality Act says education providers mustn’t discriminate against you in 
relation to the following things: 

• admissions 
• the provision of education 
• school policies and procedures relating to - for example, discipline, exams 

and school uniforms 
• access to benefits, facilities or services, including school meals, sports and 

other activities, schools trips, libraries and IT facilities, careers services and 
information 

• exclusions 
• any other detriment 

What about the curriculum? 
The curriculum isn’t covered by the Equality Act. This means you can’t take action 
against an education provider if they teach something which offends you because of 
your protected characteristic. For example, it wouldn’t be unlawful religion or belief 
discrimination for a school to teach about evolution if you believe in creationism. 
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Local authorities and schools have a duty to publish and implement plans to improve 
the accessibility of the curriculum and the physical environment of schools for the 
benefit of disabled pupils. 

How is the treatment unfair? 
There are different types of unlawful discrimination. It may be unlawful discrimination 
if an education provider: 

• treats you differently and worse than others because of who you are or 
because of who they think you are - this is called direct discrimination 

• treats you differently and worse because someone you are connected to has 
a protected characteristic, such as a disabled relative - this is called direct 
discrimination by association 

• applies a policy, rule or way of doing things that puts you and other people 
like you at a disadvantage compared with others - this is 
called indirect discrimination 

• treats you badly because of something connected to your disability - this is 
called discrimination arising from disability 

• fails to remove barriers if you're disabled - this is called the duty to make 
reasonable adjustments 

• treats you in a way that is offensive, frightening, degrading, humiliating or 
distressing - this is called harassment 

• treats you badly because you complained about discrimination or because 
they think you complained about discrimination - this is called victimisation 

If you're harassed 
If you're harassed, the following protected characteristics are not covered by the 
Equality Act in relation to education providers: 

• gender reassignment 
• religion or belief 
• sexual orientation 

This means if you're harassed by an education provider because of one of these 
characteristics you wouldn't be able to complain about unlawful harassment. But you 
might be able to complain about direct discrimination if you can show you've been 
treated worse than someone else. 

Situations when schools are allowed to discriminate 
against you 
There are exceptions in the Equality Act when schools are allowed to discriminate 
against you. 

For example, it’s not religion or belief discrimination: 

• for a school to carry out collective worship of a particular religion, or 
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• for a school with a religious character to discriminate against pupils in relation 
to admission, the provision of education and access to a benefit, facility or 
service on the grounds of religion or belief. 

Single sex schools are also allowed to discriminate against pupils because of their 
sex in relation to admission to the school. 

Examples of discrimination in education 
Here are examples of unlawful discrimination in education: 

• a school refuses to admit a pupil with a facial disfigurement because of 
concerns that she may upset other pupils - this would be direct discrimination 
because of disability 

• a school reduces the number of GCSEs a pregnant pupil is studying for, when 
the pupil has clearly stated she wants to continue with all her GCSEs - this 
could be pregnancy and maternity discrimination 

• a university requires applicants from the UK to have three A levels but 
requires overseas applicants to have four A levels - this could be indirect race 
discrimination. 

More information 
To read the EHRC guidance for schools go to 

• www.equalityhumanrights.com 
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DfE Guidance: https://www.gov.uk/guidance/plan-your-relationships-sex-and-health-
curriculum#creating-an-inclusive-classroom 

Teaching these subjects 

These subjects should be set in the context of a whole-school approach to 
supporting pupils to be safe, happy and prepared for life beyond school. It is 
important that as you begin to plan your curriculum, you are clear about your 
approach to pedagogy and connect to wider school approaches on how pupils learn 
to promote good progress. 

The evidence and expert guidance on how children are best taught applies to these 
topics as to all others. 

Teaching should: 

• clearly explain the knowledge, facts and concepts needed 
• provide adequate opportunities for pupils to recall the acquired knowledge, facts 

and concepts to develop an understanding of the topic 
The training modules provide some examples of good practice and approaches you 
might consider when preparing to teach about individual subjects. 

You can deliver a carefully sequenced and coherent curriculum, by: 

• identifying the essential concepts, knowledge, skills and principles of the subject 
and providing an opportunity for all pupils to learn and master these critical 
components 

• ensuring pupils’ thinking is focused on key ideas within the subject 
• working with experienced colleagues to accumulate and refine a collection of 

powerful analogies, illustrations, examples, explanations and demonstrations 
• using resources and materials aligned with the school curriculum (for example, 

printed or online textbooks or shared resources designed by experienced 
colleagues that carefully sequence content) 

• being aware of common misconceptions and discussing with experienced 
colleagues how to help pupils master important concepts 

A good summary of what we know about effective pedagogy and how to apply it is in 
the Early Career Framework. 

Choosing resources 
There are many external resources available to support the delivery of your lessons, 
these include: 
• lesson plans 
• complete curriculum plans 
• other classroom materials such as videos or posters 
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Any materials you intend to use should align with the teaching requirements set out 
in the statutory guidance. 

Many organisations actively promote external resources to schools. You should 
assess all resources carefully to ensure they are age appropriate, meet the outcome 
of the relevant part of the curriculum, and are in line with your school’s legal duties in 
relation to impartiality. 

Schools should not under any circumstances use resources produced by 
organisations that take extreme political stances on matters. This is the case even if 
the material itself is not extreme, as the use of it could imply endorsement or support 
of the organisation. Examples of extreme political stances include, but are not limited 
to: 

• a publicly stated desire to abolish or overthrow democracy, capitalism, or to end 
free and fair elections 

• opposition to the right of freedom of speech, freedom of association, freedom of 
assembly or freedom of religion and conscience 

• the use or endorsement of racist, including antisemitic, language or 
communications 

• the encouragement or endorsement of illegal activity 
• a failure to condemn illegal activities done in their name or in support of their 

cause, particularly violent actions against people or property 

When deciding if a resource is suitable, you should consider if it: 

• aligns to the teaching requirements set out in the statutory guidance 
• would support pupils in applying their knowledge in different contexts and settings 
• is age-appropriate - think about the age, developmental stage and background of 

your pupils 
• is evidence-based and contains robust facts and statistics 
• fits into your curriculum plan 
• is from a credible source 
It is also important to consider whether the resource is compatible with approaches 
to teaching which are known to be effective. These approaches are summarised in 
the Early Career Framework. The resources you choose should deliver knowledge in 
a way that supports the building of pupils’ confidence. 

Resources should also be sensitive to pupils’ experiences as some may have 
already been exposed or at risk of content being taught. You should ensure that 
resources do not exhibit any content that may provoke distress. 
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Reading 2: 
Creating an inclusive classroom 

You should consider what it is like for a diverse range of pupils to be taught about 
these topics and how individual pupils may relate to particular topics, including 
complex and sensitive subjects that might personally affect them. 

These topics should help all pupils understand their physical and emotional 
development and enable them to make positive decisions in their lives. 

The approach you take to planning and teaching these subjects should take account 
of those pupils who may be at different stages of cognitive development to their 
peers. For example, for some pupils in secondary schools, there may be a need to 
focus on primary content beyond age 11. 

You should also make sure the framing of issues is appropriate and that additional 
time is taken to explain to parents and carers what will be taught and why. 

Some pupils may have already been exposed to, or be at risk of exposure to, the 
experiences and content being taught. Developing a sensitive teaching style will be 
key to ensuring all pupils feel safe and supported in lessons and able to engage with 
the key messages. 

As well as classroom teaching, you may want to consider other options including 
digital approaches, one-to-one discussions, teaching in small groups or targeted 
sessions for some pupils. 

Supporting pupils with additional needs 

Relationships education, relationships and sex education and health education must 
be accessible for all pupils and this is particularly important when you are planning 
teaching for pupils with special educational needs and disabilities (SEND). 

Subject leaders should liaise with the class teacher and special educational needs 
co-ordinator (SENCO) to make sure: 

• the needs of all pupils are met 
• the curriculum is fully accessible 
• education, health and care (EHC) plans are followed 

If your school is a mainstream school, you should ensure that teaching is 
differentiated to support pupils with SEND to fully access the curriculum. This might 
include revisiting earlier topics or spending longer on a topic. Effective use of 
teaching assistants will support this. 

You should also use your own expertise and knowledge to differentiate activities 
within lessons where needed. 
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Specialist resources can be used to support effective teaching. You can use the 
picture exchange communication system (PECS) to create resources or image-
based books for pupils with SEND. 

There are specific duties set out in: 

• schedule 10 of the Equality Act 2010 to support the participation of disabled pupils 
• chapter 6 of the SEND code of practice, to support the participation of pupils 

with SEND 

The Equality Act 2010 and Public Sector Equality Duty 
Schools are required to comply with relevant requirements of the Equality Act 2010. 
Chapter 1 of Part 6 of the Act applies to schools. 

The content of the school curriculum is exempt from the duties imposed on schools 
by Part 6 of the Equality Act. 

This means schools are free to include a full range of issues, ideas and materials in 
their curriculum. Schools are not required to equally weight all of the protected 
characteristics within the curriculum. 

The Public Sector Equality Duty (as set out in section 149 of the Equality Act 2010) 
requires all public authorities (including state-funded schools) in the exercise of their 
function, to have due regard to the need to: 
• eliminate discrimination, harassment, victimisation and any other conduct that is 

prohibited by or under the Equality Act 
• advance equality of opportunity between persons who share a relevant protected 

characteristic and persons who do not share it 
• foster good relations between persons who share a relevant protected 

characteristic and persons who do not share it 

Relevant protected characteristics are: 

• age 
• disability 
• gender reassignment 
• pregnancy and maternity 
• race 
• religion or belief 
• sex and sexual orientation 

State-funded schools must ensure that the public sector equality duty is discharged 
when taking decisions. 
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Pupils should leave school with a proper understanding of the importance of equality 
and respecting and understanding differences. This includes differences in religion, 
belief, or sexual orientation. 

The guidance for promoting fundamental British values provides some helpful 
principles to guide practice. 

Dealing with sensitive issues 
It is important to read the safeguarding, reports of abuse and confidentiality section 
of the statutory guidance. 

What is sensitive or likely to give parents, carers or teachers cause for anxiety may 
vary according to the context of the school. 

Conversations within your lessons should not lead to any type of bullying, ostracising 
or other forms of social or emotional harm. Pupils should be aware of this and 
lessons should be delivered in such a way to ensure this does not happen. 

To help create a safe environment for pupils when teaching these topics, you should 
consider: 

• setting ground rules for lessons, where needed, particularly around not sharing 
personal information (there is guidance on how to create ground rules in the 
individual subject training modules) 

• stopping discussions if personal information is shared in lessons and following up 
with pupils later where needed 

• not promising confidentiality if a pupil confides something concerning 
• telling pupils they can ask for help and they will be taken seriously 

Managing a sensitive class discussion 

Occasionally teachers may find that managing a whole class discussion is a useful 
stage in the teaching of a particular topic. 

Whole class discussions can be a useful way to model listening respectfully to the 
views of others. 

Distancing techniques 

You can avoid embarrassment and protect pupils’ privacy by always depersonalising 
discussion, for example, using a case study to illustrate an issue. 

Pupils can then talk about a fictional character in the case study without having to 
share personal information. 
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You should manage and lead discussions attentively. If the discussion is at risk of 
straying, you need to be prepared to redirect it back to intended topics. 

It is generally not helpful to ask pupils to lead or chair discussions on sensitive topics 
as there can be a greater risk of going off-topic. 

Handling difficult questions 

Teaching in these subjects should allow appropriate opportunities for pupils to ask 
questions to check and test their understanding. 

Most questions will be relevant to what the teacher has explained, and general 
questions should be welcomed. Pupils should not feel penalised or censored for 
asking sensible or relevant questions, even if they are occasionally awkward. 

Sometimes, pupils may ask questions which go beyond what the teacher has 
planned and may stray into sensitive territory. 

There is no single way to address all such questions – some may be handled 
straightforwardly for the whole class to hear. 

You should be mindful and explain to teachers that a question may occasionally 
raise a possible safeguarding concern, and the school’s safeguarding process 
should be followed in such cases. 

Identifying teachers’ needs 

Teacher wellbeing 

It is essential that teachers can maintain their own wellbeing when delivering the 
curriculum. There may be times that a topic triggers feelings or thoughts, including of 
historic, recent or current trauma. 

It is important for school leaders to appreciate the different nature of these subjects, 
and be understanding of teachers’ individual circumstances and the support they 
may need. 

You may want to engage teachers in considering their own needs in advance. 

It is important that teaching is balanced and not dependent on any personal views 
teachers may have. Teachers should operate at all times within the framework of 
their school’s policy, the Teaching Standards and comply with the Equality Act. 
There is no obligation on teachers to offer information personal to themselves or to 
share personal views. 
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Teachers are not required to answer personal questions asked by pupils and 
should consider, with the support of their school, how best to handle any 
such questions. 
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Reading 3 

Institutional racial discrimination in schools 
PUBLISHED: 26 June 2020 
  
https://www.smf.co.uk/commentary_podcasts/institutional-racial-discrimination-in-
schools/ 
 
AUTHOR(S): Jake Shepherd, Amy Norman 
In Britain, racial discrimination starts early. Black children are more likely than white 
peers to be excluded from school and face in-class discrimination. 

The Black Lives Matter movement has focussed attention on the way many different 
institutions and services treat people from ethnic minorities.  Education should be 
part of that process of re-evaluation, and policymakers should be thinking hard about 
racism in schools. 

Questions of race and teaching have been extensively debated, with widespread 
calls to modernise the school curriculum, diversifying its remit to address power 
relations and notions of justice. To separate schooling from colonial legacy would be 
to separate society from the racial thinking associated with it, interrogating our 
fundamental assumptions of the world and how it is hierarchised. It may also guide 
us to think more about Black British identity, exactly as the Black Curriculum would 
maintain.￼[i]The Macpherson Report, published after the racist murder of Stephen 
Lawrence, demonstrated in 1999 that a more diverse curriculum can help to prevent 
racism and improve social cohesion.[ii] 

Improving the content taught in schools is important. But there should also be a look 
beyond the teaching in schools, as discrimination in education frequently takes place 
outside of the syllabus. There are a range of institutional practices that underpin 
Black students’ exclusion and, ultimately, their educational attainment. 

Discrimination in schools 

Punishment in UK schools disproportionately affects Black children.  It is frequently 
argued that there is a racial aspect to disciplinary decisions. Black students have 
reported facing disciplinary action for their uniform, because of stereotypical 
perceptions that they are more disruptive, even because of their hair.[iii] Hair is 
significant here. Though race is a ‘protected characteristic’ under the Equality Act 
2010, the act does not recognise hair as marker of race.  The result is that hair that a 
student considers in inherent expression of their race can still be grounds for 
disciplinary action, beyond the scope of the act.[iv]  Evidence has suggested that the 
disproportionate exclusion of Black students often arises from labelling, 
stigmatisation, and problematic teacher assessments.[v] 
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In May 2019, the independent Timpson Review of school exclusion, commissioned 
by the Department for Education, concluded that institutional racism in schools 
results in discriminatory practices and shapes teachers’ expectations of acceptable 
behaviour. The review calculated that Black Caribbean children  are around 1.7 
times more likely to be permanently excluded compared to White British children. 

Timpson also highlights research that schools are ‘white spaces’ in the classroom 
and in school practices, shows that teachers use negative language labelling Black 
children as problematic, and finds that certain teachers are more ready to exclude 
Black boys than other pupils. The review refers directly to case studies undertaken 
by the IPPR (2017), which suggest that racist stereotyping of Black pupils’ behaviour 
may explain the higher exclusion rates of Black pupils.[vi] In terms of attainment, 
Timpson finds that Black Caribbean pupils are generally 2.2 months behind their 
White British peers.[vii] 

Timpson found that Black Caribbean (0.28%) and Mixed White and Black Caribbean 
(0.24%) pupils were more likely to be permanently excluded from school than white 
pupils (0.10%).[viii] This is supported by Education Policy Institute data, which show 
Black Caribbean students are 1.7 times more likely to be permanently excluded than 
White British children. Gypsies and Irish Travellers are even more likely to face 
expulsion. The chart below shows that temporary figures are much higher, and give 
a more concise impression of scale. A disproportionate numbers of pupils from 
certain ethnic minority groups are more affected by school exclusions, compounding 
preconceptions of race, behaviour, and attainment. As exclusion can also result in a 
lack of education altogether, this can create lasting disadvantage and lead to poor 
later-life outcomes – including involvement in crime.[ix] 

An Equalities Impact Assessment preceding the 2011 Education Act highlighted the 
problem of exclusions, of low attainment, and that “exclusion from school does not 
mean exclusion from education”.[x] However,  neither race nor discrimination 
are  mentioned explicitly in the paper. In the Education Act itself there is no reference 
to race or to racial discrimination. Although reference to education is made to the 
Equality Act, this is reserved only for the treatment of disabled or SEN pupils.[xi] 

There is a lack of Black teachers in schools, especially amongst senior staff. 85.9% 
of all teachers in state-funded schools in England are White British, compared to 
78.5% of the working age population (2011 census). Some 92.9% of headteachers 
are White British.[xii] Research by the RSA has suggested that the teaching 
workforce currently does not include enough teachers from diverse backgrounds and 
that they do not represent the ethnic make-up of the pupil population.  The most 
recent official data, published on 25th June 2020 show that  in primary schools, 
33.9% of pupils are of minority ethnic backgrounds (up from 33.5% in January 2019). 
In secondary schools, 32.3% of pupils are of minority ethnic backgrounds (up from 
31.3%).[xiii] 

Not only are children from Black backgrounds more likely to be excluded from 
school, to be underrepresented by schools and schoolteachers, and to have their 
abilities, behaviours, and grades undervalued, but they are also unable to access 
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justice should they seek it. The First Tier Tribunal (FTT) reviews exclusions in cases 
of discrimination; however, much like the Education Act and its somewhat limited 
considerations of equality, it only considers appeals on the basis of disability 
discrimination. This means pupils who believe they have been excluded as a result 
of racial discrimination has no recourse to justice without going to court, at the risk of 
paying legal costs.[xiv] 

Policy solutions and examples of good practice 

While there are both in-house and out-of-school explanations for the exclusions gap, 
out-of-school factors are far more difficult to address.[xv] And it is not always pupils 
with ethnic minority backgrounds who experience discrimination during their 
education. Discriminatory practices are also made against pupils on the basis of 
social class, gender and special educational needs. Exclusions may well occur 
irrespective of a child’s ethnicity, but racial discrimination is far too common a factor, 
and policy should aim to reduce it as much as possible. Education should liberate. It 
should not entrench racial inequality. 

Common-sense solutions ways of upending discrimination might include policies that 
help with teacher training and race equality training, improved teacher-student 
relationships and respect of the individual, and diverse role models, and consistent 
approach to behaviour. [xvi][xvii] But these approaches are obvious and do not 
necessarily address the essence of institutional discrimination. 

Three approaches policymakers should consider 

1. Apply the Equality Act so that afro hairstyles and other expressions of Black identity 
are protected from discrimination. The Equality and Human Rights Commission 
should provide guidance on this, outlining the circumstances hairstyles can be 
considered an expression of race and therefore be protected under the Act. If the 
Commission does not consider the current provisions of the Act to extend to hair in 
this way, Parliament should amend the Act. 

2. Action should be taken to implement the recommendation of the Timpson Review on 
holding schools accountable for the educational outcomes of excluded pupils. 

3. Rename the ‘FTT for Special Educational Needs and Disabilities’ to the ‘FTT for 
Schools’ extending its jurisdiction across all discrimination and schools appeals, 
including racial discrimination as grounds for a valid appeal. 
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Reading 4: 
Schools in England told not to use anti-capitalist material in 
teaching 

DfE categorises idea as ‘extreme 
political stance’ equating to endorsing 
illegal activity 

Mattha Busby 

The government has ordered schools in 
England not to use resources from 

organisations which have expressed a desire to end capitalism. 

Department for Education (DfE) guidance issued on Thursday for school leaders and 
teachers involved in setting the relationship, sex and health curriculum categorised 
anti-capitalism as an “extreme political stance” and equated it with opposition to 
freedom of speech, antisemitism and endorsement of illegal activity. 

Former shadow chancellor John McDonnell said the measures effectively outlawed 
reference in schools to key events in British history, and that it symbolised growing 
“authoritarianism” within the governing Conservative party. 

The guidance, part of lengthy guidelines for implementing the statutory curriculum, 
said: “Schools should not under any circumstances use resources produced by 
organisations that take extreme political stances on matters. This is the case even if 
the material itself is not extreme, as the use of it could imply endorsement or support 
of the organisation.” 

It listed examples of what were described as “extreme political stances”, such as “a 
publicly stated desire to abolish or overthrow democracy, capitalism, or to end free 
and fair elections”; opposition to freedom of speech; the use of racist, including 
antisemitic, language; the endorsement of illegal activity; and a failure to condemn 
illegal activities done in support of their cause. 

McDonnell said: “On this basis it will be illegal to refer to large tracts of British history 
and politics including the history of British socialism, the Labour Party and trade 
unionism, all of which have at different times advocated the abolition of capitalism. 

“This is another step in the culture war and this drift towards extreme Conservative 
authoritarianism is gaining pace and should worry anyone who believes that 
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democracy requires freedom of speech and an 
educated populace.”John McDonnell said the 
measures effectively outlawed reference in 
schools to key events in British history and 
symbolised growing ‘authoritarianism’ within 
the Conservative party. Photograph: Vickie 
Flores/EPA 

Economist and former Greek finance minister Yanis Varoufakis said the guidance 
showed “how easy it is to lose a country, to slip surreptitiously into totalitarianism”. 

He added: “Imagine an educational system that banned schools from enlisting into 
their curricula teaching resources dedicated to the writings of British writers like 
William Morris, Iris Murdoch, Thomas Paine even. Well, you don’t have to. Boris 
Johnson’s government has just instructed schools to do exactly that.” 

Barrister Jessica Simor QC suggested that the government has on occasion not 
complied with the guidance itself, after it admitted the new Brexit bill would break 
international law (“endorsement of illegal activity”) and continued selling arms to 
Saudi Arabia for use in Yemen following a court ruling that it was unlawful. 

Tariq Ali, the writer and activist, said although the new guidance was a sign of “moral 
and political bankruptcy”, the advent of the internet meant such measures were 
futile. 

“Leaving aside the stupidity, these things don’t work,” he said. “People will read what 
they want to read. Trying to enhance a version of the Prevent strategy, which is 
already in place, is quite scandalous and shocking. 

“If you put things on a banned list, lots of young people can access them via the 
internet and read them. Banning them from schools will not work at all, aside from 
the fact it’s a sign of moral and political bankruptcy.” 

He added: “How could both young and old people not read anti-capitalist analysis 
after 2008, or now with the virus going on and recessions looming all over the 
western world.” 

It is understood that the DfE is clear that schools should not work with agencies that 
take extreme positions, including promoting non-democratic political systems, and 
that teachers should be politically impartial. 

Minister for school standards Nick Gibb said: “Our new relationships, sex and health 
education (RHSE) guidance and training resources equip all schools to provide 
comprehensive teaching in these areas in an age-appropriate way. 
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“These materials should give schools the confidence to construct a curriculum that 
reflects diversity of views and backgrounds, whilst fostering all pupils’ respect for 
others, understanding of healthy relationships, and ability to look after their own 
wellbeing.” 

It comes after counter-terrorism police earlier this year placed the non-violent group 
Extinction Rebellion on a list of extremist ideologies that should be reported to the 
authorities running the Prevent programme. However, the south-east division of 
Counter Terrorism Policing later recalled the document. 
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Reading 5:  
Teachers to join climate protests to demand 
curriculum reform 
On Friday demonstrators will protest against ‘negligent’ climate change 
education 

Thu 19 Sep 2019  

 
Teachers will follow on the heels of 
striking students on Friday with 
a protest to demand the national 
curriculum be reformed to make the 
climate and ecological crisis an 
educational priority. 

The Extinction Rebellion group will 
support the demonstration outside the 

Department for Education, which organisers describe as a “peaceful nonviolent 
protest that may involve civil disobedience”. 

It is intended as a show of solidarity for pupils who skipped classes last Friday to 
express their frustration at the failure of older generations to adequately address 
climate change. Organisers said more than 10,000 young people in at least 60 towns 
and cities in the UK joined the strike. 

More would be likely to follow, they said, if the government did not live up to a Paris 
climate agreement promise to enhance climate change education. Instead, they say, 
there is currently no requirement for children to be taught about the climate crisis so 
it is treated, at best, as a peripheral subtopic of subjects like geography and science. 

They are also unhappy that part of the curriculum appears to cast doubt on the 
evidence for man-made climate change, even though governments, the UN and the 
overwhelming majority of scientists accept that it is happening. 
Government guidelines for key stage 4 chemistry say pupils should be taught 
“evidence, and uncertainties in evidence, for additional anthropogenic causes of 
climate change”. 

Tim Jones, a secondary school teacher from Lewisham, said students in the state 
system could easily go through 11 years of compulsory education and hear climate 
change mentioned in fewer than 10 lessons out of approximately 10,000. Given the 
scale of the crisis, he believes this is “negligent”. 

“Climate and ecological breakdown will define the life of every child and student alive 
today. They and we are facing an unimaginable catastrophe. But when I tell my 
students, it’s hard for them to take me seriously when it plays almost no part in the 
content of their education,” he said. 
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Earlier this month, the group Teachers for Climate Truth wrote to the DfE to request 
an overhaul of the current curriculum to prepare children for a future that will be 
shaped by ecological and climate crisis 

“When we have had the evidence for decades, why does it amount to little more than 
a footnote in our national curriculum – a vague and marginal concern?” asks the 
letter. “If we keep this information out of the public domain – out of schools, for 
example – perhaps we might avoid some awkward conversations in the years to 
come … after all, who wants to tell a child that, unless we make unprecedented 
changes to how we live, we are heading for societal collapse, famine, war and the 
increasing likelihood of human extinction?” 

The picture is not black and white. There is considerable scope for schools and 
teachers to go beyond guidelines. 

The government said the current curriculum already included many related issues 
including classes on seasonal changes, the water cycle, the carbon cycle, eco-
systems, the composition of the atmosphere and the impact of carbon dioxide on the 
climate. “Children are very engaged, otherwise they would not be joining protests. 
That shows they are obviously being taught quite well,” said a government official. 

The education secretary, Damian Hinds, has criticised the young strikers. “Missing 
class won’t do a thing to help the environment; all they will do is create extra work for 
teachers,” he said. 

Friday’s demonstration is expected to draw between 100 and 200 teachers and 
academics, most of whom are on half-term holiday. Organisers are also in talks with 
unions to discuss how to increase support during the next global youth climate strike 
on 15 March, with possibilities ranging from a walkout by teachers to the setting of 
homework on climate topics. Extinction Rebellion will also offer workshops for 
students. 

Elsewhere, the stakes are growing. In Australia – which has seen waves of school 
walkouts in recent months – the New South Wales education minister, Rob Stokes, 
warned students and teachers that they will be punished if they skip classes to join a 
global climate rally on 15 March. 
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Video Analysis Activity 

 

For each of the news clips, think about the following: 

 

 Film clip 1 Film clip 2 Film clip 3 
1. What is the 
purpose/message 
of the news 
bulletin? 
 

 
 
 
 
 
 
 
 

  

2. What images 
are used to 
support the 
story? Why have 
these been used? 
 

 
 
 
 
 
 
 
 
 

  

3. Whose voices 
do you hear? Is 
there a dominant 
voice in the clip? 
Or is the news 
story balanced? 
 

   

4. What have you 
learnt from the 
news story? 
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Fishbowl Discussion 

 

Instigator 
 
 
 
 
 
 
 
 
 
 
 

Builder 
 

Challenger 

Clarifier 
 
 
 
 
 
 
 
 
 
 
 
 

Prober 
 

Summariser 

I’ve learnt that … 
 
 
 
 
 
 
 
 
 
 
 

I would like to further 
understand … 
 

I’m not sure I agree 
with … 
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Writing Frame 

I began by thinking that  

 

 

 

However, throughout this discussion I have learned that  

 

 

 

This has me made me consider  

 

 

 

 

Consequently, I now believe that  

 

 


